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Perivale Primary School 
Marking and Feedback Policy 

 

Introduction 

 
This Marking and Feedback Policy has been updated in accordance with The Dfe document on 

Teacher Workload in relation to marking published in 2016-please see link below. 
 
Eliminating Unnecessary Workload around Marking 

 
At Perivale Primary School we want all children to make good or better progress and develop 

positive attitudes to their learning. ‘Assessment for Learning’ is central to children recognising 
and achieving their potential. 
 

Assessment for Learning (AfL) is concerned with both the learner and the teacher 
being aware of where learners are in their learning, where they need to go and how 

to get there. 
 
The following policy outlines the key issues that ensure the teachers and the children at Perivale 

Primary School achieve high standards and have ownership over the learning and teaching that 
takes place within the school. 

 
The intention is for Assessment for Learning (AfL) to occur in everyday lessons. AfL improves 
learning and raises standards. The way teachers mark and give feedback to pupils is central to 

the process. 
 

The key characteristics of Assessment for Learning 
1. Explicit Learning Objectives 
 

2. Success Criteria 
 

3. Questioning 
 

4. Feedback 
 

5. Marking 
 

6. Adjusting teaching to take account of results 
 

1. Explicit Learning Objectives 

Effective learning takes place when learners understand what they are trying to achieve and 
why it is important – ‘the bigger picture’. It is therefore important that pupils know the learning 
objective to the lesson as this gives a focus, enabling pupils to review their own progress and 

to see if they have achieved the objective. 
 

Teacher demonstration and modelling will closely relate to the learning objective as will the 
subsequent activities. Together these will support and guide children to achieve the lesson 
intention. The learning objectives will focus on learning not activities. The objective for 

the lesson must be clear and concise.  It must start with the word ‘To’ and this must be followed 
with an active verb (analyse, write, calculate).   

 
 
 

https://drive.google.com/drive/folders/1lenFlFVy9ce4QjqXNELBRIiuRMWHE47q


 

 
 

 
 
Examples of good learning objectives are:- 

 To describe a setting 
 

  To start a sentence with ‘As’ to show that two things are happening simultaneously  
 

 To multiply using expanded column method  

 
2. Success Criteria (SCs) 
Success criteria have most impact on learning when they can be used by the children to provide 

guidance, to assess the quality of their independent work and to know what they need to do to 
achieve greater success.  

 
 Success criteria can be generated by the teacher, but it has been recognised that where 

children generate the success criteria together with the teacher they gain more 

ownership over the learning with positive results. This is reflected in the ‘Tell Me’ part of 
the teaching and learning cycle, where children generate success criteria after teacher 

modelling has taken place.  
 

 Success Criteria are often most effective when they take the form of ‘steps’ when 

teaching a  process  - for example long division- or ‘ingredients’ when teaching a skill 
which includes different elements-for example a description of a character.  

 
3. Questioning 
We use questioning in a variety of ways to assess children’s understanding during lessons. 

 
 The ‘Tell Me’ element of the teaching and learning cycle follows teacher input and 

modelling (‘Watch Me’) and involves questioning to check the learning that has taken 
place, followed by composing success criteria together (see above). 

 
Children are asked to demonstrate understanding by answering questions such as ‘How 
do I begin?’ ‘What happens next?’ ‘Why?’ ‘What would happen if…?’ Together they help 

the teacher carry out some worked examples or a model. Through this the teacher can 
address any misconceptions, provide further input if needed, or decide the children are  

ready to try some guided or independent practice.  
. 

 Careful questioning can also be used to check understanding during guided practice 

(‘Show Me’), and independent work by helping children identify mistakes and learn 
from them, uncover and correct misconceptions, correct and improve their work. 

 
 Higher order questioning probes, extends and deepens children’s thinking, encouraging 

them to explain, hypothesize, clarify, give examples or make links with prior 

knowledge. This can take place during any part of the lesson and can be used to 
encourage the whole class, groups or individuals to ‘think outside the box’ and take their 

learning forward.  
 

 During whole class teaching alternative methods of contributing answers ( other 

than ‘hands up’) are encouraged in order to ensure maximum participation,  and 
feedback from a range of pupils (not just those eager to answer) in order to better inform  

teaching  
 
 

 
 



 

 
 

 
 
Some ideas include:-  

- Mini whiteboards 
- Cards 

- Fans 
- Random selection of names using lollipop sticks or other methods 
- Teacher selection  using ‘Cold Calling’ with or without warning 

- Teacher selection of a series of individual pupils 
- Popcorn- rapid selection of a series of pupils offering different answers to the same 

questions 
- Group or partner feedback using ‘A/B pairs’ or ‘reporters’  
- Whole class or group chorus  

 
 ‘Wait Time’ or ‘Thinking Time’ is essential to give all children the opportunity to 

think and respond. 10-30 seconds is recommended depending on the complexity of the 
question. This enables more children to contribute to discussion and misconceptions can 

be dealt with more effectively.  
 
4. Feedback 

Feedback is known to have a powerful impact on learning and is most effective within 
lessons so that children can respond to it and correct mistakes or improve their work, 

deepening their understanding at the point of learning. Feedback within lessons also 
allows misconceptions to be uncovered and addressed early on. This is also known as 
‘Responsive Teaching’, or ‘Assessment in the Moment’. 

 
Effective feedback is a two-way process. 

 
Children’s feedback to teachers helps teachers identify misconceptions and next steps to 
learning as well as responding appropriately to the mistakes that children make. Feedback from 

children should inform teaching, next steps and planning in order to move learning forward. 
 

Teacher’s feedback to children will provide pupils with the information they need to achieve 
the next step and make better progress.   
 

Teacher feedback to pupils that comments on the work rather than the child, and shows children 
how to improve their work is more constructive for both learning and motivation.  

 
The following are a number of ways feedback can be given:- 
 

Verbal (most regular and interactive form of feedback)- 

 Guide children to correct or improve their work- a V symbol can be used to show that 
this was a result of teacher feedback 

 

 Focus on being constructive and informative to help pupils take the next steps in their 

learning e.g descriptive praise and ‘even better if’ suggestions 
 

 Can be direct (targeted at pupils/individuals) or indirect (whole class can listen and 
reflect on what is said) 

 

 Whole class or group marking of one piece of work using a visualiser can be useful as 

the teacher invites children’s contributions so that the piece is marked through a process 
of discussion, analysis and modeling 

 

 Opportunity to model the language pupils can use when responding or giving feedback 

to others 
 



 

 
 

 
 
 Developmental feedback- recognises pupils’ efforts and achievements and offers specific 

advise on how to improve work or move forward. 
 

 Emphasise the learner’s progress and achievement rather than failure 
 

 

In- Lesson Marking 
 
Green Dot System 

 
 Children are encouraged to develop a positive attitude to errors - seeing them as 

opportunities to learn something new.  
 

 Where independent work involves closed questions with answers, such as in maths or 

grammar, adults should try to mark within the lesson if possible, so that children 
receive immediate feedback, and have the opportunity to respond and correct their 

work straight away, with the support of adults or peers where needed.  
 

 This ensures that teacher input is directed to where it will have the greatest impact, 

maximizing learning within the lesson. 
 

 Children are encouraged to complete only a few problems at a time.  
 

 Adults then use a green pen to mark children’s answers with either a tick if correct or a 

dot where there is an error.  
 

 If correct children can then decide whether they need to continue practicing, try 
something more manageable, or move on to a greater challenge, helping to ensure 

that children are always appropriately challenged.  
 

 If there is an error, children are expected to spend time self- correcting. They are 

encouraged to grapple with difficulties, working out for themselves where they went 
wrong, supported where necessary, and this can often lead to a breakthrough in their 

understanding.   
 

 If followed by deliberate practice of the area of difficulty until mastered, this can result 

in powerful new learning and can help to develop a growth mindset and self-
confidence.  

 
 Children correct or improve their work using a purple pen to show the progress made 

through feedback. 

 
Self or Peer-Marking  

 
 In lesson marking can be done by children as well as adults.  

 

 Where work involves closed problems as above, answers can be provided for children to  
 

 mark their own or their peers work during the lesson in the same way, but using a purple 
pen to distinguish their own marking from that of adults. Again this is followed by self-
correction and deliberate practice to master the error. 

 
 



 

 
 

 
 

  Alternatively answers can be provided at the end of the lesson before reflecting on 

learning and next steps.   
 

 A more advanced approach to this involves children marking their work without being 
given answers, by comparing their work with partners or groups. Where their answers 
differ this can lead to high quality discussions between peers as they work out who is 

correct and how they know, and strengthens peer to peer support. 
 

 Another important advantage of in-lesson marking is that it reduces the marking 
workload of teachers away from the class, without losing any impact on learning. 

 

 Where marking has been done within the lesson, the teacher should review the work at 
the end of the day and highlight the learning objective to show whether the child 

achieved the learning objective. This should inform teaching for the next lesson.   
 

Assessing against Success criteria 
 

 Where independent tasks are more open ended, such as writing a character description, 

work can still be assessed within the lesson, using success criteria. This is facilitated by 
SCs which provide ‘steps’ or ‘ingredients’ as described above, which serve as a guide  to 

improving the work.   
 

 Assessment against SCs can be verbal or written, and can be done when working with a 

group or individuals. 
 

  Where achievement of success criteria is evident this can be highlighted in green, and 
errors or can be highlighted in blue. Blue highlights should be limited and should clearly 
relate to the success criteria. Verbal or written suggestions to support the child to can 

be given, or they can identify ways to improve the work for themselves.  
 

 Adults can also use the marking symbols to identify technical errors which children can 
self-correct.   

   

Self or Peer- Assessment against Success Criteria  
 

 Children can be involved in assessing their own or their peers work in the same way as 
above, and benefit from training to ensure this is effective. Time needs to be built into 
the lesson to allow for self/peer- assessment. 

 
 If success criteria are specific enough, children can use them both as a guide and as a 

tool to reflect on whether they have achieved all the criteria. They can do this 
independently or with a peer, or even as a group.  

 

 Children can use verbal feedback, highlighters as above, or write comments on post-it 
notes. Comments should relate to the SCs and should include What Went Well (WWW) 

as well as Even Better If (EBI) targets.   
 

 During  ‘Reflection Time’  Children are encouraged to feedback to the teacher about how 

far they understood the learning, through the use of traffic light cards, line ups, thumbs 
up and other methods.  

 
 



 

 
 

 
 
Other Adults 

 
 Feedback to teachers about children’s understanding can also come via other adults in 

the classroom. This can be verbally, after the lesson, or through marking which includes 
a code to show the teacher to what extent the children were supported to achieve the 
learning objective.  

 

Marking Guidance 
 

 Where possible marking should be done within the lesson- however this is not always 

possible. Where teachers mark away the class, they should be careful to ensure time 
spent is in proportion to the impact on learning. 

 

 Marking should always be in accordance with the shared lesson objective and success 

criteria. 
 

 Pupils must be given time to read and respond to written comments (DIRT Time) and 
where a child is unable to do this other arrangements for communication must be made. 

Sufficient time should be given to correct, redraft, edit, add and respond to feedback 
(DIRT). In lessons following quality marking, children should be given a minimum of 10 

minutes to be able to do this.  
 

 Comments should be age and ability appropriate. 
 

 

 All written comments should be neat, cursive and written in a green biro. Teachers 
should reflect expectations of the children’s presentation through their own presentation. 
 

 Spelling should be marked focusing on the first 100 high frequency words, and other 

related topic words. Incorrect spellings should be written below a piece of work (max of 
3). The children should be given time to re-write the spellings correctly, and encouraged 

to check these specific spellings in later work. 
 

 Marking will normally be done before the next session in that subject but may not be 
possible for longer pieces of work. 

 

 Work marked by someone other than the class teacher should be initialed next to the 

learning objective e.g. TA – teaching assistant ST - supply teacher, children marking 
should put their initials. 

 

 Work marked by the children should be in purple biro. 
 

 In-depth marking is not expected to be completed more than once a week in maths and 

English unless the teacher feels it is necessary.  
 

 In -Depth marking for English includes use of green highlighters to show WWW and blue 
for an EBI,   marking symbols (Appendices 1 and 2 ) and /or an actionable comment 
(Appendix 3)  

 
 In maths in-depth marking may be ticks or blue dots, and an actionable comment, for 

example a  scaffolded problem or worked  example, or a challenge if children have been 
very successful.  
 

 Descriptive praise can also be given (see Appendix 3 for non- helpful comments) 
 

 
 



 

 
 

 
 

 Challenges should be indicated using the challenge stamp. 

 
 Learning Objectives should always be highlighted according to the traffic light system.  

 
 Homework does not need to be marked in depth.  The learning objective must be 

highlighted according to the level of understanding and the work can be marked with a 

tick or a dot.  
 

 When using CPG books marking is undertaken by parents- however there is an 
expectation that teachers will collect CPG books in once a week to check work is being 
done and see how children have got on-ticking or stamping to acknowledge the work, or 

commenting if necessary to provide feedback to parents. 
 

 
Monitoring 

To be undertaken by Senior Leadership Team, Phase Leaders, Middle Leaders, and Subject 
Leaders as part of their work scrutiny.  
 

 
 

 
 
 

Appendices 
 

Appendix 1 – KS1 Marking Key 
Appendix 2 – KS2 Marking Key 
Appendix 3 – A bank of useful ‘close the gap’ comments 

 
 

  



 

 
 

Appendix 1 
 

Correcting your work KS1 

 



 

 
 

 
 
 

 
 

 
 

LO Learning Objective Met  target 

LO Learning Objective partially 
met  Challenge 

LO Learning Objective not met 
Correct 
equation/answer 

___ Highlight anything positive  Incorrect equation / 
answer 

SP Check your spelling 

(underlined) CL Add a capital letter 

Λ You missed out a word FS Add a full stop 

// New Paragraph S Supported work 

F_S Use finger spaces between 

each word V Verbal Feedback Given 

 ST Marked by a supply 

teacher 



 

 

Appendix 2 

 
Correcting Your Work - KS2 

 
 

 
 
 
 

 
 
 
 

LO Learning Objective Met  Action this comment 

LO Learning Objective partially 
met  This does not make 

sense 

LO Learning Objective not met 
Correct 

equation/answer 

SP Spelling Mistake underlined  Incorrect equation / 
answer 

Λ Missing Word CL Insert a capital letter 

T Incorrect tense underlined FS Missing full stop 

P Missing Punctuation – 

circled  S Supported work 

// New Paragraph V Verbal Feedback Given 

 Challenge ST Marked by a supply 

teacher 



 

 
Appendix 3 

 
Examples of Moving on Comments 

 

 Can you tell me more about how the girl felt walking into her new class?  
 

 You need to put more suspense into walking into the old house.  
o Use the word ‘eerie ‘to create suspense.  

 

 Describe what the forest looked like to Red Riding hood.  
o Remember to use all your senses when describing.  

 

 Can you tell me more about why you like playing football so much?  
 

 Describe what you are seeing as you begin to turn into a giant. Perhaps:- 
o Cars look like toys  

o Houses look like dolls houses 
o People look like ants 

 

 What did you see on the boats trip?  
o Majestic killer whales?  

o Friendly dolphins splashing in the crystal sea? 
 

 Can you tell me two more things about the beach?  
 

 What did the teacher say to the young girl before they went home?  
 

 Why was his voice shaky….? Tell me more!  
 

 Why were the ugly sisters jealous of Cinderella? 
 

 ‘You have written said three times; please list two synonyms for said.   

 Please write a really powerful adjective to describe the Wolf’ 
 

 Put in the missing full stops and return to me. 
 

 There are 3 full stops missing, mark them in black and then show me. 
 

 You have used ‘then’ five times. Change one/some/all of them and then show 
me. 

 

 Choose three sentences to rewrite. Make sure you can tell me why you chose 
them. 

 

 Look up these two words in the dictionary. 
 

 List five alternative words for ‘nice’. 
 

 Re-write this sentence, adding an adjective. 
 

 Re-write this sentence, adding a subordinate clause. 

 
 

 
 

 
 

 

 



 

 
 

 
Examples of comments that are of no value 

 
 Good work or nice work. 

o Why is it good? 
 

 Well done.  Keep it up.   

o Keep what up? 
 

 Think about your work.  

o What do they need to think about? 
 

 Do your corrections. 

o Do they know what they have done wrong in the first place? 

 
 

 


